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            Praise for That Behaviour Book

            In this excellent book, Baker highlights the importance of understanding children, building strong relationships and loving pupils. Based on years of experience working in challenging schools – even the one I went to myself as a kid – he emphasises how vital adult behaviour needs to be in order to get the best out of the pupils. What we see in this book is the power of relationships and how we really must be sophisticated in how we communicate with children in our schools. If you are a new teacher then this book will help you take those first nervous steps into classroom management. If you are an experienced teacher then take a look – you may learn something new.

            Dave Whitaker, Director of Learning, Wellspring Academy Trust, former Executive Principal, author of The Kindness Principle, Independent Thinking Associate

            Steve properly knows his stuff and communicates it brilliantly. His writing drips with authentic experience from a career in some truly wobbly places. Steve’s advice is exactly what you need to upgrade behaviour in your classroom.

            Invaluable to early career teachers and experienced practitioners.

            Paul Dix, Author of When The Adults Change, Everything Changes

            Reading this book gave me hope. Hope to believe that there is a better way to teach and support our children, not least those from broken homes and dysfunctional families. Nelson Mandela suggested that education is the most powerful weapon we can use to change the world. Yet too many of our children are being excluded from lessons and even their own school community every day. If every teacher and every Ofsted inspector were to read this book, and apply the challenges and tools provided in their professional work, I believe we would see outcomes improve and the so-called disadvantage gap close significantly.

            Paul Tinsley, Interim Assistant Director of Education, Calderdale

            Through visiting thousands of lessons, Steve has a special talent for spotting those moments of interaction between adult and youngsters that are catalysts for relationships breaking down and the inevitable onset of crisis. That Behaviour Book looks at those moments, identifies the issues and provides sensible solutions that have proven to work in many schools. This book is an essential read for all adults working with youngsters.

            Mark Ayers, Acting Head Teacher, Appleton Academy

            ‘Allowing the teachers to take control of behaviour’ is a wonderful summary as Steve looks back and advises on how to teach Wade Booley as his younger self (without taking him around the back of the Portakabin, Kesstyle). This book helps establish routines and helps build relationships for ECTs and experienced teachers. It is easy to read with a plethora of simple ideas, told in a humerous manner with examples we can all relate to.

            The takeaways are a perfect ending to each chapter, but the cherry on the cake are the ‘Now Try This’ reflective opportunities which allow teachers to make those positive changes. An exceptional read.

            Chris Dyson, Deputy CEO, The Create Trust
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            Foreword

         

         On our journey through life, we are guaranteed to experience a range of emotions – excitement, tiredness, confusion, happiness and anger. If our school system is to be of worth, we need to understand that children are people too, and strive to lead all the people in our schools with empathy, love and a caring consistency. We must teach them the behaviour we expect. Teachers need to be leaders in their classrooms – and good leaders lead rather than manage.

         The pressures on teachers to deliver content and good outcomes is immense. This can only be achieved if we build positive relationships with pupils, and this starts with solid routines. Rita Pierson says in her 2013 TED Talk, ‘Kids don’t learn from people they don’t like.’1 There is a certain amount of truth in Rita’s statement; nevertheless, this book gives adults tried and tested strategies to build trusting relationships in classrooms that are genuine and safe.

         In this book, Steve shares the lessons he has learned as a successful teacher of English and drama, as a subject leader and head of year, and as a behaviour and attendance consultant. The strategies are mined from the chalkface of the multitude of schools and classrooms he has visited, mostly in areas of high deprivation.

         I have worked with Steve for many years, and I have seen first-hand how his support has developed new teachers and transformed the capacity of established ones, contributing to reduced exclusions, positive inspection reports and a sense that our school is better placed to serve our community.

         Whether you are an early career teacher, a senior leader with twenty years’ experience or an adult working with young people in a different context, this book is essential reading. Schools simply cannot keep off-rolling pupils. We must learn to lead behaviour in schools, and Steve offers important insights into how we can achieve this.

         Mark Ayres, acting head teacher, Appleton Academy, Bradford

         ii

         
            1 Rita Pierson, Every Kid Needs a Champion [video], TED (May 2013). Available at: https://www.ted.com/talks/rita_pierson_every_kid_needs_a_champion?language=en.
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            Introduction

         

         The purpose of this book is to help new teachers manage behaviour more effectively. I would prefer to say ‘lead’ than ‘manage’, but we will get to that later. My teaching experience was in secondary schools and you will find that reflected in these pages, but I hope that adults in every setting will find That Behaviour Book relevant and helpful. Also, you might not be new to this game; you may be an experienced colleague who feels the need to reset and refresh your approach, and if so, I trust that you too will find what you need here.

         I have worked with countless teachers over the last twenty years and have watched them move from despair to delight. As children’s behaviour improves, they begin to enjoy the job again, they sleep better and they go home with some energy left for partners, families and other interests. This, after all, is the stuff that adds up to having a life – precious stuff that is crowded out all too easily when worrying about the boys in 9FW fills every corner of your mental space, like expanding foam.

         I will mention just one of these teachers, Anka, who had moved to the UK from Eastern Europe with her husband and was training to teach maths in Oldham. Her classes ate her alive at first. After visiting Anka’s lesson one morning, I returned at the end of the day to share my feedback, only to find her sitting at her desk, silently weeping. It killed me to see Anka hurting so badly, but I set to work as coach, mentor and sounding board, while she developed the routines, the language and the persona that would put her, benignly, in charge of the room. Several weeks later, the transformation was incredible. Anka had gone from well-meaning doormat to empathetic, effective teacher. She was firmly in charge and enjoyed warm, productive relationships with classes that had once run her ragged. When I moved on some months later, she sent me the most wonderful note: ‘I will never have the words to thank you.’

         I would like to dedicate this book to Anka and the many others whom it has been my pleasure to support over these last two decades. I hope that, while we spend this time together, I can help you to reflect on your own practice, share some tips you can use straightaway and equip you with strategies 2that will bring you success. There are ‘Takeaways’ at the end of each chapter that sum up the key points and also practical ‘Now try this’ activities to accelerate your progress. I hope that you will enjoy reading the book, that before long you will have your own stories to tell, and that you will enjoy sharing them as much as I have enjoyed sharing mine. Right now, though, let us start at the beginning.

         
            [image: ]

         

         The nightmare scenario

         You are standing in front of your Year 7 class. All you can see right now are gum-chewing water-bottle jugglers, blame-shifting work avoiders, back-chatting phone addicts, and note-passing gossip fiends. You have been told to expect a senior leadership team (SLT) ‘drop-in’ observation any time this week.

         And you cannot get quiet.

         ‘Listen!’ you call, more in hope than expectation. ‘Guys! Please!’ Your appeals fall on deaf ears. The noise continues. Ewan is struggling to free his bag from Jake’s grasp. Tamsir is out of her seat persuading Amal to go out with Elisabeth. David, who usually ignores your pleas for quiet, is today yelling ‘Shut up!’ at the class in a misguided attempt to help you.

         The noise builds, billows and shrieks; this lot are out of control. You may as well try to stop a fast-flowing river. And your mind is racing faster still: ‘This is only Year 7! I should be able to control this lot!’

         Your chest tightens as your nervous system roars into panic mode. Why won’t they listen? When you finally raise your voice at a boy on the nearest table, he turns and with a frown says, ‘Chill out, guy!’

         Oh, dear …

         Evolution has left your body unable to distinguish between an irritating 12-year-old boy and an Earth-bound asteroid about to vaporise you, your house and family. Drowning in adrenaline, your brain screams ‘Fight!’ or ‘Run!’3

         But you cannot do either of those things. In that millisecond, the general noise, the sneering boy, the threat of imminent SLT observation, your harrowing sense of inadequacy and your own biology have you rooted to the spot. You try to think … but you may as well try to sprint in lead boots.

         It is your move.

         What you do will depend on your answer to several questions. What do you believe about behaviour and about young people? What is your purpose as a teacher? How should young people be disciplined? Are you confident in your own ability? Are you in a good place emotionally?

         
            [image: ]

         

         After seventeen years of teaching, this kind of experience is a vivid if not particularly cherished memory for me. It is still the daily waking nightmare for many teachers, and the purpose of this book is to help the adults who read it to put themselves back in charge of behaviour.

         Of course, there are those who seek to put teachers back in charge by giving them big sticks to wield. They set up rigid systems that lead to pupils being sent out, detained, isolated and, ultimately, excluded over issues that could have been sorted with a little empathy and good grace on the part of the adults. In the face of this inflexibility, some children simply vote with their feet.

         This book assumes that we need to teach all the children in our catchment area, that children need our help the most when we may feel they deserve it the least, and that with consistent adult behaviour based on values, beliefs and principles, we can lead behaviour in an entirely new direction.

         My idealism was not fully formed when I started out, by the way. It has been informed by experience and has grown stronger over the years. I taught my first lesson as a trainee teacher in a grim Portakabin, squatting in the yard of a West Yorkshire comprehensive. For some reason, I thought I would try to be gruff but fair. Ha! After five minutes, I found myself in a ‘Yes-you-bloomin’-will/No-I-bloomin’-won’t’ confrontation with a lad called Wade Booley. In that moment, it felt like a matter of life and death; me or him. Wade was a few inches taller than me so I cannot say we were nose to nose; more nose to Adam’s apple. I do not remember what I told him to 4do, just that he point-blank refused to do it. He stood his ground, smirking at my laughable attempt to get my own way, while my heart thumped like a jackhammer.

         You hear people say, ‘my blood boiled’; well, it felt like that. Fight or flight? Flock or freeze? Funny how all those words start with an ‘F’, like some others I wanted to use. I was stuck in a hellish cul-de-sac and the only available gear was reverse. This was my first climb-down and my most painful. I know it was painful because, and I am deeply ashamed to admit this, I awoke next morning utterly horrified, having dreamt of thumping the poor boy.

         At least I only dreamed of doing it. The teacher whose class I was standing in front of (I will not say ‘teaching’) told me that he regretted the passing of the good old days when ‘we could take them behind the Portakabin and give them a good hiding’. Who said Kes was exaggerated?

         The subject tutors on my PGCE course taught me little about teaching English and less about behaviour. We were told to be keen and smiley and the kids would love us. There is a grain of truth in that, of course, but enthusiasm will only get you so far. Behaviour leadership is all about trust. How was Wade Booley ever going to trust me on day one? Like all young people, he will have been craving the company of relaxed, empathetic and authoritative adults, and I clearly did not fit the bill. Thirty-seven years later, I can laugh about all this, and write in this book the advice I would have given to my younger self.

         In a nutshell, behaviour improves when teachers invest in relationships, establish robust routines and speak calmly to children. It improves when they explicitly teach the behaviour they want to see (just as they teach maths, phonics or geography), when they teach it by means of their own good example and when they teach it by highlighting good behaviour when they see it. Oh, and by the way, in order to safeguard the privacy of pupils, I have changed their names.

         I hope you will find this book helpful.
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            Chapter 1

            Values

         

         The first question to ask yourself is, what do you believe about children and behaviour? How your classes behave will depend to some extent on how you behave, and that will depend on your mindset. This chapter sets out the values, beliefs and principles that I believe are essential if we are to achieve positive and productive relationships with young people in classrooms and around school.

         What is your mission?

         Why are you doing this job? I drifted into teaching because I wanted to be an actor. I told the Fellow in Theatre at Bradford University of my ambition to act and, by way of letting me down gently, he suggested a postgraduate drama teaching qualification at Bretton Hall (home of the wonderful Yorkshire Sculpture Park), and then? Well, ‘See what happens …’ Plenty of acting careers were launched at Bretton but, sadly, mine was not among them. Instead, I stayed the course and, hey presto, I stumbled on a career that became my passion.

         Many secondary teachers have told me that they chose teaching because they did not know what else to do with their degree, and there is no shame in that. But teaching is a very demanding job, so you will need a sense of mission to sustain you; a higher purpose that goes above and beyond the mere delivery of facts to young minds. You might think this advice is a little obvious, but I have met countless teachers who have lost that sense of mission. Ground down by workload, the relentless nature of the school timetable and the pressure for results, they have ended up just getting through the week, which becomes just getting through the day and just getting through the hour. You need to hang on to your idealism at all costs, as it will sustain you.6

         Your content or your audience?

         New teachers face some sobering experiences. You may enter the classroom proudly bearing aloft the precious gift of Mozart, maths or modern languages … and collide with a brick wall of apathy. You may be left feeling angry, hurt and even a little insecure – were you right to devote your life to a subject that leaves these youngsters so stubbornly unmoved? Some staff never get over that sense of rejection. Accepting that you are there to educate the person as well as teach your subject is vital.

         I have been known to announce to a roomful of teachers during a behaviour training day, ‘We are now going to do some role play,’ and you would think I had handed them an anthrax sandwich. If looks could kill, I would be dead meat. But I am not a sadist by nature and so I let them off. ‘Only kidding!’ I tell them. ‘But hang on to that feeling. Announcing your favourite topic can cause your pupils the very same panic that you are feeling right now.’

         Some of these adults lack empathy; they treat the prospect of role play as if it were botulism, but they cannot imagine why their pupils recoil in fear from fractions or French verbs. Children are not a different species, so why should we expect them to respond differently? Seeing the classroom situation from your learners’ point of view is a vital skill. For some teachers, children are nothing more than little problems to be managed, but this prevents them from ever engaging with children and enjoying their company. If you can see that these young humans have a valid take on the world, you will be ahead of the game.

         You have no control over the lives your pupils have led, the families who have raised them or their previous experiences of the subject you are attempting to teach, but all these factors will affect their readiness to engage with you. Being passionate about Spanish is a wonderful thing, but what will you do if your classes show no interest in languages whatsoever? Where will you start? How much empathy can you muster for those who reject everything you hold dear?
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